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For	the	first	time	in	2016-17,	UAL	FE	
have	been	in	a	position	where	we	can	
proudly	declare	that	the	achievement	
gap	between	home	white	and	BAME	
students	has	been	eroded.

The	closing	of	this	gap	has	been	an	
absolute	priority	on	all	the	Self-
Assessment	Reports	(SARS)	and	
(Quality	Improvement	Plan)	QIP’s	at	the	
colleges	since	the	issue	was	identified	
at	the	Ofsted inspection	in	2012-13.	

At	this	time	the	achievement	rate	for	
home	BAME	students	was	11%	lower	
than	that	for	home	White	students,	and	
the	data	collection	helped	to	reinforce	
how	the	courses	would	respond	to	the	
concerns	at	a	local	level.	

There	has	been	significant	ground	
gained,	but	what	this	case	study	aims	
to	identify	is	– how?	

The	following	may	shed	some	light	on	
why	the	BAME	achievement	gap	is	now	
negligible	at	this	level	and	unpack	some	
of	the	factors	that	have	led	to	this	
positive	outcome.	

“Excellent strategic leadership and strong 
governance successfully maintain the 
emphasis on effective further education within 
a University setting” (Ofsted, March 2017)

Context



Interventions
2. Proactive FE Student Survey

INTERVENTION:	Each	college	ensures	
that	all	the	students’	fill	in	the	Student	
Survey	as	a	matter	of	course	as	part	of	
their	exit	tutorial,	so	this	is	a	reason	
for	the	high	returns	and	it	is	still	in	
paper	format	– not	online.	

This	is	an	essential	part	of	the	data	
that	is	used	for	the	Self-Assessment	
Reports	and	allows	the	team	to	react	
quickly	to	any	themes	or	issues	that	
may	arise.	The	revision	of	the	survey	
was	also	based	on	demands	to	make	
the	language	more	simplistic	and	
easier	to	read	for	all of	the	student	
body.

1. Focused Leadership and 
Management

INTERVENTION:	To	ensure	that	this	
was	reported	on	at	FEQOMG	
(Further	Education	Quality	
Operational	and	Management	
Group)	through	the	SARS	and	QIP	
and	the	colleges	report	on	any	
special	measures	that	have	been	
undertaken	at	course	level	to	
improve	the	situation.	

For	example,	at	CCW	extra	support	
tutorials	were	put	in	place	to	help	
students	with	their	work	if	they	
were	identified	as	needing	this	help.	
The	staff	were	pro-active	in	
suggesting	this	to	the	needier	
students,	rather	than	waiting	for	
the	students	to	put	themselves	
forward.

3. Excellent Quality of Teaching 
for all Students

INTERVENTION:	The	courses	have	
looked	at	their	Reading	Lists,	and	
revised	them	to	ensure	that	they	
reflect	resources	which	represent	the	
diversity	of	the	student	body,	rather	
than	focusing	on	an	exclusively	Euro-
centric	bias.	

Also,	there	has	been	engagement	with	
the	UAL	RAS	project	(Retain,	Achieve,	
Succeed)	with	Dr	Kate	Hatton.	A	
number	of	Associate	Lecturers	have	
completed	a	research	project	through	
this	scheme	and	the	findings	were	
presented	in	November	2013	at	The	
British	Library	UAL	Conference	
“Towards	a	Progressive	Arts	
Education:	Inclusion,	Change	and	
Intervention”	which	discussed	the	
importance	of	a	broader	curriculum	at	
FE	level.

4. Pre-emptive Academic and 
Student Support

INTERVENTION:	A	significant	
number	of	home	BAME	students	
are	from	low-socio	economic	
backgrounds.	At	CCW,	they	have	a	
facility	called	the	Reuse	Exchange	
where	FAD	students	can	drop	off	
old	projects,	excess	and	reusable	
materials	which	are	separated	into	
different	storage	bays.	

In	this	way	,	materials	can	be	used	
in	exchange	or	taken	away	and	used	
by	those	who	require	it.	It	also	
actively	engages	students	in	the	
notion	of	working	sustainably	with	
their	materials	and	being	
responsible	about	the	environment.



Interventions continued…
5. Responsive Learning and 
Teaching Observations

INTERVENTION:	All	tutors	accept	that	
they	will	be	observed	every	two	years	
as	a	matter	of	course	now,	but	this	
was	not	always	the	case	from	its	
inception	in	2013.	

The	feedback	from	staff	who	have	
engaged	with	observation	is	
overwhelmingly	positive	as	they	feel	
that	it	enhances	their	teaching	
practice,	in	turn	making	them	more	
responsive	in	the	classroom.	When	FE	
staff	are	observed,	they	have	to	give	a	
short	summary	of	the	student	body	
i.e.	how	many	home/EU	or	
International	students;	are	there	
students	who	hold	ISA’s,	are	of	a	
widening	participation	background	or	
have	specific	learning	difficulties,	for	
example.

This	enables	the	observer	to	get	a	fair	
picture	of	the	classroom	dynamic	and	
get	a	wider	understanding	of	how	
student	needs	are	being	catered	for.

One	Muslim	student	declared	that	
she	felt	safe	in	an	environment	
where	she	could	have	a	meaningful	
discussion	about	how	the	duty	had	
made	her	feel	whilst	at	college,	as	
opposed	to	being	vilified	for	her	
religion.	Ofsted has	recognised that	
we	have	instilled	a	confidence	in	
the	students	to	talk	about,	
sometimes	sensitive,	subject	areas,	
and	within	a	creative	arts	setting	
this	is	essential.	

On	a	practical	note,	the	FE	Office	
has	supported	students	financially	
(Oyster	cards)	to	enable	some	
students	from	lower	socio-
economic	backgrounds	to	attend	
their	GCSE	maths and	English	retake	
programmes,	so	that	they	can	
attend	these	classes	in	addition	to	
their	course.	This	has	been	
extended	to	support	those	who	
have	exams	at	the	end	of	May/early	
June	as	this	was	out	of	term	time.

6. Determined Student Welfare, 
Behavior and Attendance

INTERVENTION:	The	Prevent	Duty	has	
been	a	challenge	to	implement,	but	
once	agreement	had	been	finalised
between	the	University	and	the	
Student’s	Union	for	the	publication	of	
the	leaflet	for	all	students,	it	enabled	
the	staff	and	students	to	have	really	
meaningful,	constructive	debates	in	
regard	to	extremism	generally	and	
how	this	related	to	our	own	University	
values.	
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7. Above the benchmark 
achievement outcomes

INTERVENTION:	The	courses	have	
been	measuring	individual	student	
performance	(Student	Tracking	
Data)	against	initial	expectations	
(via	an	assessment	by	academic	
staff).	

It	is	pleasing	to	report	that	an	
average	of	45%	of	our	FE	students	
achieved	higher/much	higher	than	
expected	at	each	assessment	point	
during	2015/16	showing	excellent	
distance	travelled	and	value	for	
money.	

This	has	enabled	staff	at	a	local	
level	to	use	this	data,	which	is	an	
internal	mechanism	to	help	us	to	
determine	whether	students	are	
either	not	working	to	expectations	
or	are	falling	behind	in	terms	of	
their	work.

Please don’t suffer in silence



Learning from FE

Reflection	prompts

As	part	of	the	management	of	your	course,	do	you	report	on	any	special	measures	
that	have	been	undertaken	at	course	level	to	close	attainment	gaps?

Do	you	seek	feedback	from	all	students	and	do	you	respond	to	themes	or	issues	
that	may	arise?

Do	you	periodically	revise	teaching	and	learning	materials	to	ensure	that	they	
represent	the	diversity	of	the	student	body?

What	provisions	do	you	have	in	place	to	support	students	from	lower	socio-
economic	groups	to	engage?

Do	all	staff	on	your	course	engage	with	peer	observation	and/or	other	activities	to	
understand	how	student	needs	are	being	catered	for?

Do	aspects	of	your	course	design	develop	confidence	in	students	to	share	and	
discuss	aspects	of	their	identity,	and	what	may	be	sensitive	subject	areas?

Does	your	course	management	include	mechanisms	to	monitor	student	progress	
and	identify	students	who	are	falling	behind?

This	case	study	has	highlighted	some	of	
the	interventions	UAL	Further	Education	
courses	have	made,	as	part	of	their	
overarching	commitment	to	reducing	
their	achievement	gap	between	home	
white	and	BAME	students.	

Undergraduate	course	teams	are	
encouraged	to	learn	from	this,	in	order	to	
address	the	attainment	gaps	that	exist	
for	home	BAME	students	at	degree	level.	
The	reflection	prompts	on	this	page	can	
be	used	by	undergraduate	teams	as	they	
reflect	upon	their	current	course	
management	and	practices.	


