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Assessment is an obvious area for enhancing 
inclusivity. Where there is an attainment gap, 
we need to be sure that our assessment  
process does not contribute to this. 
Julian Prindle et al (2019) 

About this strand 
This strand supports course teams to 
devise an assessment environment that  
addresses attainment by focusing on 
equitable assessment for learning, with the
aim of eliminating awarding differentials. 
By exploring ways in which assessment  
can become part of a decolonising 
pedagogy that empowers students, this 
strand helps course teams to review 
and map assessment plans for the year. 
Students’ needs are always at the heart of 
this work. Using this method will require 
close participation with Course Leaders
and teams because much of the learning,
reflection and actions will take place
beyond the workshops.  

This strand acknowledges the work 
previously developed by colleagues both 
at institutional and college level. It draws 
from, and builds on, assessment research  
and initiatives, such as Blueprint (a cross-
UAL  Formative  Assessment  Initiative), 
Make the Grade and the UAL Assessment  
Criteria Steering Group and Research 
Collective;  attainment, and recent work on  
core practice for inclusive online teaching 
and  assessment.  

It also draws on research which  
emphasises the importance of  the student  
journey through the course when designing 
assessment, with an aim of supporting 
students in developing sustainable 
feedback literacy. The AEM and Attainment 
Team aim to enrich the dialogic and 
critically reflective aspect of the work.   

Our aims are that course teams: 

•  Will be guided to review and develop all as-
pects of assessment on their course from the 
design of assessment to supporting student  
learning and attainment to the practicalities of 
ensuring assessment is fair and inclusive.  

Through engagement with this strand, we 
anticipate the following impact: 

•  Assessment processes are strengthened to 
ensure they are equitable

  Equitable methods of assessment are 
pri
•
•

oritised
  Consistent approaches to marking and 

f
•
eedback for attainment 
  Empowerment of students’ assessment and  

feedback literacy 

Measures of success will look at improved 
student feedback in survey results, retention 
figures, overall attainment, and reduced 
attainment gaps. 

Why use this strand?  
This strand is particularly helpful 
when your course meets one or 
more of the following criteria: 

a
•  Course is below benchmark for attainment  

•
gainst sector

•
  Course has awarding differentials 

  NSS and USS assessment questions receive 
be
•

low benchmark satisfaction  
  Unit feedback, course committees, NSS  

and USS free-text comments refer to issues in  
a
•
ttainment and assessment 
  Course is going through reapproval and 

assessment is a concern
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The awarding gap 
is not attributable  
to individual  
students, their  
language abilities, 
prior qualifications 
or cultural  
backgrounds’ 
(Core practice for inclusive  
assessment online, 2020) 

Why focus on  
assesment? 
Given the well-documented impact
of feedback on student achievement  
(Sabri 2018), designing an assessment 
environment which optimises students’  
opportunities to act on and learn from 
feedback places attainment firmly at the 
core of this strand.  

Ensuring that support systems are in 
place for students who need it most 
plays a key role in working towards 
eradicating  awarding  differentials. 
Reviewing the balance between 
formative and summative assessment,  
the frequency and variety of  
assessment, and paying close  
attention to assessment loads helps 
ensure that a feedback loop can occur 
as students progress through their 
course (Winstone and Carless, 2019; 
Carless and Boud, 2018).  

In other words, a holistic review of the 
student journey through assessment 
provides an essential starting point in
work to optimise student attainment. 

The causes for awarding gaps include
a combination of institutional factors 
such as implicit biases, inequitable
assessment and support practices
and the dominance of certain 
canons in the curriculum. The need 
to ensure that diverse, intercultural 
and postcolonial knowledges are 
recognised and rewarded in assessment 
is central to the university’s work on
decolonising the curriculum and these
are embedded in the assessment 
criteria introduced in 2019. A key
aim of this strand is therefore to 
support a decolonising pedagogy
which empowers students, through a
questioning of hierarchies of knowledge
at all stages of the assessment process
(assessment design, briefs, summative 
assessment practices) and through the
establishment of assessment cultures 
which support students as they take
control of their own learning. 

UAL’s ‘Kind Campus’ project
emphasises the need to create a
community spirit of generosity and
empathy that will instil a greater sense
of belonging and wellbeing for all, in a
supportive and inclusive environment’
(Canvas 22 May 2020). This strand
acknowledges the emotional dimension
of assessment and feedback (Winstone
2019) and embeds compassionate
pedagogies that respond to student
needs as essential to optimising
attainment. 
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Themes  
This strand interweaves three themes: course 
assessment review and planning, inclusive 
assessment and summative assessment 
practices. Connecting these themes are
discussions around attainment, equity,
and decolonising work so as to interrogate
hierarchies of knowledge. 

The course assessment review and 
planning theme focuses on students’ journey
through the course and their experience of
assessment overall. It looks at the balance 
of summative assessment and formative 
assessment and the ways in which students’
feedback literacy is developed throughout the 
course, with an aim of developing students’
ability to take charge of their own learning
(see Malecka, Boud and Carless 2020).
Consideration of over/under-assessment,
variety of assessment, implementation
of formative assessment, relevance and 
timeliness of feedback helps to uncover the
relationship between assessment practices
and the student experience. Course teams
are encouraged to pay close attention to how
different groups of students currently access
and benefit from formative assessment and 
to explore strategies to support students who 
need it most. 

The inclusive assessment theme critically
reviews assessment practices, focusing
in particular on the inclusivity of briefs,
approaches to feedback and the way in
which students are supported and identifying
targeted support where it is needed. The 
theme also looks at how students’ peer 
assessment and self-assessment skills are 
developed, and the opportunities which exist 
for co-creation, thereby making assessment
less one-directional. It is anticipated that all
courses using this strand will be putting in
place Make the Grade / Reducing Referrals
and Resubmissions interventions (in
collaboration with Academic Support teams
where possible). 

The third theme is summative assessment 
practice, which strengthens team
approaches to inclusive assessment through
benchmarking, parity review, marking against
learning outcomes and applying assessment 
criteria, writing feedback and moderating. 

How will we engage? 
Every course team will begin with a review of
their existing work on assessment planning
(from 19/20) in view of feedback from surveys
and attainment data. Following that, they will
choose to focus mainly on one theme at a
time through a blend of asynchronous and 
synchronous activities. 

Course 
assessment 
review and 
planning 

Inclusive 
Assessment 

Summative 
assessment 

practice 
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