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Inclusive Blended 
Learning Design

Enhancing teaching, learning and careers education in partnership with staff and students



UAL’s response to the COVID crisis 
demonstrated our capacity to move swiftly to 
Emergency Remote Teaching. This largely 
mirrored face-to-face teaching by focusing on 
synchronous online delivery. 

This guidance aims to help course teams make 
the transition to a more inclusive blended 
learning mode of delivery. It builds on the 
UAL Inclusive Core Practice (PDF 213 KB) 
and the Checklist for Supporting Maximum 
Participation (PDF 166 KB) guides. These 
guides outline an approach underpinned by 
asynchronous online delivery suitable for 
students regardless of location, time zone, 
device and quality of internet connection. 

We have created a series of inclusive blended 
learning designs to illustrate how this can work 
in practice. They are non-subject specific and 
cover typical UAL learning scenarios. These 
include knowledge building, studio practice 
and peer evaluation. There is also a template 
you can use as a guide to creating designs 
from scratch. 

Consider how you might adapt each 
design for your own teaching context. Each 
design is a sequence of learning activities 
aimed at helping students achieve a set 
of learning outcomes. Each activity:  

Involves students engaging with one 
or more core practices such as  
interacting with course materials, 
producing an artefact (content) or 
dialogue with tutors or peers (contact) 

Is either asynchronous or 
synchronous. Asynchronous is the 
default option for content-focused 
activities. Either asynchronous or 
synchronous is the default option 
for contact-focused activities 

Is informed by feedback from the 
preceding activity in order to build 
continuous formative assessment 
into the designs. Read about UAL’s 
Blueprint initiative and the benefits 
of formative assessment for student 
attainment. A UAL login is required. 

Is delivered online. Note that 
synchronous contact-focused 
activities can be adapted for on-
campus delivery should physical 
spaces become available.

Our approach is 
asynchronous online 
delivery suitable for 
students regardless 
of location, time zone, 
device and quality of 
internet connection.

https://www.arts.ac.uk/__data/assets/pdf_file/0018/235134/Inclusive-Core-Practice.pdf
https://www.arts.ac.uk/__data/assets/pdf_file/0018/211545/Core-Practice-for-Inclusive-Online-Teaching.pdf
https://www.arts.ac.uk/__data/assets/pdf_file/0018/211545/Core-Practice-for-Inclusive-Online-Teaching.pdf


Knowledge building
This design enables students to 
achieve a basic understanding of new 
knowledge in advance of a synchro-
nous session. The latter is used to 
check, reinforce and develop student 
understanding through application and 
discussion activities.

Download PDF (87 KB).

Scaffolding critical engagement 
with texts 
This design aims to build students 
confidence in reading, analyzing and 
interpreting academic and subject 
related texts. The scaffolded approach 
supports students to develop personal 
and collaborative interpretations of texts 
in a reading group setting. 

Download PDF (107 KB).

Blended studio practice 
In this design, students are asked to 
begin work to a brief. Some students will 
be asked to present work in progress 
for informal feedback in a synchronous 
session. There will be an asynchronous 
opportunity to demonstrate and test 
knowledge on the skills required to 
begin work on the brief. There is also a 
synchronous opportunity for all students 
to continue with work in progress. 

Download PDF (102 KB).

Understanding the assessment 
criteria 
This design introduces students to as-
sessment criteria and learning outcomes 
before their first assessment is due. On 
successful completion of the activities 
in this design, students will be able to 
explain how their assignment will be 
assessed and apply assessment criteria 
as part of a peer-evaluation activity 

Download PDF (96 KB).
  
Peer evaluated assignment  
This design relies on asynchronous peer 
feedback to help students develop a 
portfolio over a period of time leading 
up to submission. Using tools like Work-
flow, students will formatively assess 
others’ work following a rubric provided 
by their tutor. The design enables 
students to consolidate their learning 
before it is summatively assessed. 

Download PDF (93 KB).

Explore the 
learning designs

https://www.arts.ac.uk/__data/assets/pdf_file/0022/235129/knowledge-2.0.pdf
https://www.arts.ac.uk/__data/assets/pdf_file/0021/235128/scaffolding.pdf
https://www.arts.ac.uk/__data/assets/pdf_file/0019/235126/studio-1.0.pdf
https://www.arts.ac.uk/__data/assets/pdf_file/0020/235127/assessment-1.0.pdf
https://www.arts.ac.uk/__data/assets/pdf_file/0018/235125/peer-eval.pdf


Create your own inclusive 
blended learning design  

Download this template (DOC 32 KB) and 
follow our suggested method to create your 
own design.

Step one 

Review an existing synchronous session such 
as a three-hour teaching block previously 
delivered face-to-face or synchronously 
online. Divide it into content and contact 
components. 

Content 
Explain key concepts 
Present a brief 
Demonstrate a process 

Contact 
Q&A to check understanding of key 
concepts 
Discuss the brief 
Review students’ application of process 

 Step two 

Consider how each component might be 
separated into two or more interlinking 
activities. These activities should engage 
students asynchronously with content. They 
should also provide feedback that informs 
an asynchronous or synchronous contact 
session.  

Asynchronous activity 
(1 hour activity, 3 days to complete) 

Students watch a video of the tutor 
explaining key concepts. They 
respond to a set of questions hosted 
on a Moodle quiz designed to test their 
understanding. 

Synchronous activity 
(1 hour activity, fixed time) 

Tutor facilitates a Collaborate Ultra 
Q&A session. This session is to 
check understanding and deal with 
any misconceptions raised by the test 
results. There is also a discussion on the 
application of key concepts. 

Step three 

Ensure students have the opportunity to 
consolidate and build on their learning by 
including a follow-up activity. 

Asynchronous activity 
(1 hour activity, 3 days to complete) 

Students watch a video of the tutor 
explaining key concepts. They 
respond to a set of questions hosted 
on a Moodle quiz designed to test their 
understanding. 

Synchronous activity 
(1 hour activity, fixed date and time) 

Tutor facilitates a Collaborate Ultra 
Q&A session. This session is to 
check understanding and deal with 
any misconceptions raised by the test 
results. There is also a discussion on the 
application of key concepts. 

Asynchronous activity 
(1 hour activity, 3 days to complete) 

Students reflect on the discussion. 
They post an entry to a Moodle forum 
in response to an open-ended question 
related to the concepts being discussed. 

https://www.arts.ac.uk/__data/assets/word_doc/0014/235130/LD-template-v2_0.docx


To ensure all students have the 
opportunity to engage, we recommend 
asynchronous delivery for content-
focused activities wherever possible.  
Synchronous delivery should be 
reserved for contact-focused sessions 
that aim to support group cohesion and 
collaboration. This also makes it easier 
to adapt the designs if physical spaces 
become available for use, as only 
changes to synchronous activities are 
needed. 

Bear in mind some students may be 
unable to participate in synchronous 
activities due to time constraints, caring 
responsibilities and so on. Therefore, it 
is good practice to record sessions so 
they can still engage in consolidation 
activities. 

To learn more about when to use 
synchronous delivery in your blended 
learning design, review An Affinity for 
Asynchronous Learning and navigate 
to the section headed Questions to 
consider when making decisions 
about synchronicity. 

Using your designs 

Your designs will help plan for an 
inclusive blended mode of delivery for all 
students. For a range of useful guides to 
help you implement the designs, please 
visit www.arts.ac.uk/teachingonline  

It is important 
to consider 
asynchronous 
and synchronous 
delivery options 
in your design.

Resources:

UAL Distance Teaching Core Practice 
https://www.arts.ac.uk/__data/
assets/pdf_file/0017/206261/Final-
version-Core-Practice.pdf 

Core Practice for Inclusive Online 
Teaching: A Checklist for Supporting 
Maximum Participation 
https://www.arts.ac.uk/__data/
assets/pdf_file/0018/211545/Core-
Practice-for-Inclusive-Online-
Teaching.pdf 

UAL Blueprint Formative Assessment 
Initiative Phase 2 (requires UAL login to 
access) 
https://canvas.arts.ac.uk/
documents/sppreview/9c68c30c-
d0d7-4668-8ce9-020b4e2c8ebd

An Affinity for Asynchronous Learning 
https://hybridpedagogy.org/affinity-
asynchronous-learning/ 

UAL Teaching Online 
www.arts.ac.uk/teachingonline 

Inclusive blended learning design

The inclusive blended learning design was 
developed in collaboration between the 
Digital Learning and Academic Enhance-
ment Model (AEM) teams, part of the UAL 
Teaching, Learning and Employability 
Exchange, and colleagues across UAL. 

To discuss Inclusive Blended Learning 
Design with someone, email: 
dlsupport@arts.ac.uk
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